Chapter 3: Perception and Communication
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Chapter Outline

I.
Perception is an active process of creating meaning by selecting, organizing, and interpreting people, objects, events, situation, and activities.

A.
We consciously select which of the infinite number of stimuli around us is most relevant at any point in time.

1.
We select stimuli that stand out above the others.

2.
We influence what we select by noticing things we had not noticed before. 

3.
Who we are, what we need, why we need it, and where we are at a moment in time influences what we select. 

4.
The culture in which we grow up also influences what we select to perceive. 

B.
We use four organizational structures to make sense of what we have selected to notice. Constructivism, which states that we organize and interpret experience by applying cognitive structures called schemata.
1.
Prototypes represent the most typical or ideal example of a particular group of people, places, objects, activities, relationships, or events. 

2.
Personal constructs are bipolar dimensions of judgment we use to assess where someone or something fits. 

3.
Stereotypes are generalizations about people and situations that allow us to create a set of expected behaviors. 

4.
Scripts are a sequence of behaviors that we have for how we and others should act in particular situations. 

C.
Interpretation is the process of attaching meaning or explanations to what we have noticed and organized.

1.
Attributions are explanations for why things happen or people act the way they do. 

2.
Attribution errors occur when we attach distorted meanings to what happens around us.

a.
A self-serving bias occurs when we take excessive personal credit for our successes and assume someone or something else is responsible when for our poor performances. 

b.
A fundamental attribution error occurs when we overestimate the internal causes and underestimate the external causes of others’ undesirable behaviors or when we overestimate the external causes and underestimate the internal causes of our undesirable behaviors. 

II.
At least six factors affect our perception process.

A.
Human physiology indicates that not everyone’s five senses, biorhythms, or medical conditions are exactly the same.

B.
Age and the number of experiences accompanying it alter our view or interpretation of particular communication situations. 

C.
Our culture leads each of us to have a particular set of beliefs, values, understandings, practices that influence our perception process. 

D.
Our various standpoints, or social groups to which we belong in a particular culture, shape our point of view.

E.
How we are taught to enact social roles and the behaviors we actually perform to carry out our social roles influence how we perceive the world around us. 

F.
Cognitive abilities indicate the connection between the number of different interpretations we can create for a situation and our perception.

1.
People who have more schemata for organizing and interpreting situations are considered more cognitively complex.

2.
In person-centered communication we interact with an individual as a unique human being.

3.
We empathize with another when we do our best to feel what another person is feeling in a particular situation. 

G.
Our selves also influence how we select, organize, and interpret stimuli.  


1.
Attachment styles influence how we perceive others, situations, and messages.


2.
We have implicit personality theories for what interaction characteristics go together.

III.
There are many ways we can improve the accuracy of our perceptions.

A.
We need to understand that all of our perceptions occur at a point in time, represent only a portion of the stimuli we could notice, and cannot be determined to be true or false. 

B.
We need to avoid assuming that we know what another person thinks or how she or he perceives a particular situation. 

C.
Perception checking occurs when we ask others to what extent our perceptions are accurate so that we can create a shared understanding of each other, the situation, and our relationship. 

D.
We need to recognize the difference between facts (those things we can verify based on observation) and inferences (those things we create by interpreting what we have observed). 

E.
Guard against self serving bias because it can distort our perceptions.

F.
Avoid the fundamental attribution error by looking for external reasons for others’ actions and internal motivations for your own. 

G.
We need to remember that what label we attach to a particular interaction affects not only how we perceive that situation, but also how we will behave in future interactions. 

Discussion Ideas
Selection process: Ask students to make a list of three things they saw, heard, felt, smelled, and tasted prior to class today.  Chances are they will have the most difficulty with taste.  Why is taste the sense to which we pay the least attention?  Why do we pay the most attention to sight and hearing?  If time and weather permit, you could take them outside and ask them to use one sense at a time and make a list of the stimuli they perceive with each individual sense.

· Personal constructs: Ask students to make a list of ten adjectives they would use to describe someone they like.  Then ask them to make a list of ten adjectives for someone they dislike.  Chances are there will be no negative adjectives on the like list and no positive adjectives on the dislike list.  Why is that the case?  What are the most common mental yardsticks we use to judge those we like?  Those we dislike?

Person-centeredness: Ask students to write a short letter persuading you to give them $50.  Now ask them to write a letter asking their parent or guardian to give them $50.  Compare and contrast the tactics used in their two letters.  Why are we usually in a position to use more person-centered, I-thou communication with parents and guardians?

· Stereotyping: What stereotypes can you think of? Where did you get these stereotypes? How are stereotypes developed? How can stereotypes be changed?

· Empathy: To what extent do you believe that you can truly feel what another person is feeling?  Be sure to have students distinguish among empathy, dual perspective, and person-centeredness in the discussion.

· Shaping perceptions: Spin doctors are people, often political aides, who are responsible for ensuring that others interpret and event from a particular point of view (visit the Merriam-Webster on-line dictionary at http://www.m-w.com/ for this definition).  From news reports (in magazines, newspapers, or on the internet), pick a current political controversy and ask students to analyze how concepts associated with selection, organization (e.g., schemata), and interpretation (e.g., attributions), are exploited to create a favorable version of events by the spin doctor, while undermining other points of view.  Further, ask students to demonstrate how the self-serving bias and fundamental attribution error relate to a particular controversy.  Often times, for example, one side will overestimate the internal causes and underestimate the external factors when events go bad for the other side.  This activity provides an excellent segue into verbal communication and how symbols shape perceptions.

· Distinguish between facts and inferences: Use this story about Chris.  Ask students to assess whether each of the statements that follows the story is a fact or inference.  Another interesting question to ask students is whether they believe Chris is male or female and why?

Chris went to the mall to get a new compact disc. Even though Chris didn’t have the money to pay for it, Chris really wanted the CD.  After looking in several stores and comparing prices, Chris found the least expensive CD, but it still cost $30.  Chris knew it was not affordable. Later when Chris was playing a new CD for friends, they all complimented Chris on such great taste in music.

· Chris bought the $30.00 compact disc.

· Chris stole the $30.00 compact disc.

· Chris left the mall with the $30.00 compact disc.

· Chris really wanted the new compact disc.

· Chris is irresponsible with money.

Only statement four is factual. The others are inferences that go beyond the facts presented in the story. We know only that Chris went to the mall to get a compact disc and later Chris played a new compact disc. We do not know WHICH compact disc Chris played and we do not know whether Chris charged it on credit, paid in cash, or shoplifted the compact disc. We also don’t have facts that would allow us to determine whether Chris is irresponsible with money.

If you made mistakes, why do you think you made them?  If you got all of them correct, what kept you from making mistakes?

Activities

	Title
	Individual
	Partner/Ethno
	Group
	Demonstration/Whole Class
	Internet/

InfoTrac

	1. Selective Perception
	
	
	
	X
	

	2. How I See You
	
	
	X
	
	

	3.  Perceiving Differences
	
	
	
	   X-P
	

	4. Remaking the Social World
	
	
	X
	
	

	5. Color Perception and Symbolism
	
	
	
	
	X - P


X = Marks type of activity   H = Handout
 P = Preparation required for students/teacher

Selective Perception
The goal of this activity is to make students aware of how selectively they perceive and how much of “raw reality” they usually don’t notice.

Tell students you want to help them perceive the classroom more fully than they have so far by letting them concentrate on each of the five senses. Begin with vision. Ask students to describe what they see in the room. After they’ve identified obvious visual aspects of the room, push students to be more observant. Point out chipped paint, a scene outside that can be seen through the window, the filtering light in the room, the flickering fluorescent light, and so forth. Next, tell students to close their eyes and focus on what they can hear in the room. After they mention obvious auditory stimuli, nudge them to focus more closely and notice other sounds: a bird singing, noise in the hallway, breathing of fellow students, and so forth. Follow this procedure for the senses of touch (plastic or wooden chairs, comfortable or not), smell (scents of spring flowers or wet wool from snow-covered coats), and taste (air is dry or moist, stuffy or fresh).

After students have used all five senses to perceive the classroom, discuss how this exercise illustrates the process of perception. Ask students why they didn’t initially perceive all of the stimuli that they eventually were able to notice using each sense. Encourage them to identify the factors that influenced what they most readily perceived. Ask your students how more complete perceptions of the classroom affect their impressions of it.

How I See You
The purpose of this activity is to provide students with a concrete understanding of how they use cognitive schemata to organize their perceptions of others.

Begin the exercise with a brief review of the four kinds of cognitive schemata: prototypes, constructs, stereotypes, and scripts. Then create small discussion groups in which students are asked to provide examples of each of the four schemata as applied to their perceptions of you, the teacher. Assure students that you will reciprocate by explaining the schemata you have used to perceive them. Allowing students to work in groups is important for this activity since a group prevents individual students from feeling (and being) personally exposed. After twenty minutes, end the discussions.

Make four columns on the chalkboard and label them: prototypes, constructs, stereotypes, and scripts. Ask students to call out their prototypes (examples from my students’ prototypes of me are liberal, teacher, woman). Next invite students to share the constructs they use to interpret you (e.g., intelligent-unintelligent, funny-boring, attractive-unattractive, personal-impersonal). Record students’ stereotypes (e.g., will expect us to do readings, is open to conversations outside of class) and scripts (e.g., it’s appropriate to challenge or disagree with this professor; we need to respect what others say in the class). Finally, you should keep your part of the bargain by providing examples of the schemata you use to interpret them.

Through discussion, students should gain a concrete understanding of ways in which they actively construct their perceptions of others. Important within this discussion is raising students’ sense of responsibility for the ways they construct or misconstrue others. To reinforce the diversity theme in the text, you may ask students to describe changing schemata about different racial groups and gays and lesbians.

Perceiving Differences

The goal of this activity is also to make students aware of how selectively they perceive and how much of “raw reality” they usually don’t notice. This activity is designed to increase their awareness of how they perceive others and how others may perceive them. If you have a student with a physical disability, you may want him/her to discuss his or her experiences afterwards.

Before class, try to rent or borrow two wheel chairs, two canes with blindfolds, two old big sunglasses (with lots of scratches on it or you can rub Vaseline on the outside of the lenses), two pairs of professional earphones/ear plugs, and two pairs of crutches. Then, on slips of paper write down the different items.

The objective is to let students perceive their world differently if all of a sudden they had a handicap. During class, ask each student to find a partner. One student will be the “participant” and the other student will be the “observer/helper”. Ask one person from each dyad to draw randomly for a slip of paper that has the different items.

· If the student receives, “wheel chair”, then they must use the wheel chair and they are not allowed to walk on their legs anywhere.

· If the student receives, “a cane”, then they have to close their eyes, like a blind person, and find their way around without using their sight.

· If the student receives, “sunglasses”, then they have to wear the sunglasses and find their way around as a person who has very poor vision.

· If the student receives, “ear plugs”, then they have to wear the earplugs and pretend they are deaf.

· If the student receives, “crutches”, then they have to manage as if they are dependent on the crutches.

Give the students about 15 minutes of class time with their partner to perform 2 basic tasks, such as:

1. Find a stranger and ask for directions to the library.

2. Go to the nearest water fountain and have a drink.

3. Try finding the nearest exit and go to another building and use the elevator.

4. Try finding the nearest bathroom and wash your hands.

5. Go to the next classroom and sitting in the very back.

Each participant should try as much as possible to do each task by themselves. The observers/helpers should assist only if the participant might be in danger or they might hurt themselves. The observers/helpers should also note how other students or other people react to the participant.

Afterwards, discuss the students’ perceptions and what they thought of the exercise. Did they gain an appreciation of others with physical disabilities? Did they notice how strangers reacted to them? How did strangers react to them in this condition? Was there a difference in their communication styles? Were the tasks easy or difficult to perform? 

What did they learn from this activity that they might apply to future interactions with someone who is physically disabled?

Remaking the Social World
This activity increases students’ awareness of the arbitrariness and partiality of how we perceive and classify people. It also heightens their awareness of factors other than race, sex, class, and sexual preference that describe individuals.

Assign students to groups of five to seven members. Groups should be as diverse as possible in terms of race, gender, sexual orientation (if known), religion, class, and so forth. Remind students that perception involves selectively noticing and labeling certain and not other, aspects of the stimuli around us. Also remind them that humans need to organize perceptions into some sort of categories in order to make sense of the world. Following these reminders, instruct students to devise a method of classifying people into groups. The only restriction is that they may not use race, sex, socioeconomic class, or sexual preference as bases of classifying people. Encourage students not to suggest superficial bases of classification, such as eye color or height.

After twenty minutes, end the group discussions and ask students to explain their classification systems to the class. Write each system on the chalkboard. After all groups have shared their ways to categorize people, lead a discussion in which you highlight key ideas: classification systems are human constructions; classification systems are arbitrary and partial; how we classify others affects what we perceive about them and how we act toward them.

If time allows, work with students to probe the implications of the classification systems they devised. Intelligence is invariably one of the bases of classification proposed by groups in my classes. We discuss the social, education, political, and personal implications that might follow from defining people in terms of how intelligent they are. We also discuss the arbitrariness of methods of assessing intelligence.

Color Perception and Symbolism

The purpose of this activity is to learn how the perception of color is affected by physiological, psychological, cultural, and linguistic factors.

In preparation for this activity, bookmark the following web page in your browser (sponsored by ThinkQuest; you may have to click through a referral page before accessing “Understanding Color - The Meaning of Color in Cultures”): http://library.thinkquest.org/50065/psych/meaning.html

 (if your classroom computer is not connected to the internet, go to a computer lab and download this page to a disk and then use in class).  

To begin this activity, ask students a series of questions to establish how the importance of color in our lives.  For example, ask them to make a list of phrases and expressions having to do with color (such as, black market, white wedding, Orange Bowl, purple heart, etc.); what moods they associate with certain colors; what color clothes are associated with certain seasons, etc.; what colors are fashionable now, etc.

Then, go to the web site listed above and review the basic information on color symbolism through the ages, in language, in climate zones, etc.  Then scroll down to the bottom of the page to view the chart that compares the meanings of colors across cultural groups.  

Next, lead a discussion about how cultures assign a variety of qualities to certain colors.  Also point out that the organization of colors varies across cultures. Students can link how colors are organized to personal constructs in terms of how colors are categorized along various constructs such as warm-cool, happy-sad, bright-dark, etc.).  

This activity can also be used as a segue from perception to symbolic communication, especially in terms of how language is connected to culture (e.g., cultural associations of black and white).

Note: Although this website was developed for elementary school children, there’s useful information that can provide instructors with background information on the meanings of colors. Click on the left navigation bar (properties, theories, meanings, effects).

Journal Items

· Describe the steps in the abstraction process that you followed in a particular instance. Be sure to identify each inferential move and analyze what was eliminated with each step up or down the ladder of abstraction.


Responses will vary, but one example might be: someone might claim that Al acted strange in a particular situation, which implies that the strange behavior was something specific to Al.  Someone else might argue that Al is a student, and students would generally act that way, which implies that it was not something specific to Al, but applies to people who would be categorized as students.  A third person might add that it is not just students who act that way, but anyone might, which implies that humans in general, a more abstract category, would have the same “strange” response.  This process could also word “down” the ladder of abstraction, which would reverse the implications.

· Analyze the attributional patterns you use to explain a mean or disappointing behavior by a good friend and by someone whom you do not like. Analyze how differences in your feelings about the two individuals affect your attributional tendencies.


Responses will vary, but for people we like, we tend to make external, unstable, and specific attributions for undesirable behaviors (which implies that factors were beyond her or his control).  For people we dislike, we tend to make internal, stable, and global attributions for undesirable behaviors (which implies that he or she had control of their mean action and perhaps intended to act that way). 

· Describe specific advertisements that stood out to you this week. Fully discuss how you perceived around you and may have ignored other things around you. What was it about these stimuli that stood out? Why did you pay more attention to certain advertisements compared to others?  How does this relate to what was discussed in the book.

Responses will vary, but students should be able to identify how they select stimuli that stands out above others, cultures, who were are, what we need, and why we need it.

· Identify a situation where stereotypes (as a schemata used in organizing perceptions) are useful and helpful in a communication situation.  Next, identify a situation where that same stereotype becomes unproductive and perhaps damaging.

Responses to the issue will vary, but look for students to see both the useful and necessary aspects of stereotyping, as well as the negative connotations this term often carries.  That is, stereotypes allow humans to make predictions about situations and people, and that this is a necessary process so we are not constantly overwhelmed with new information.  However, this can be unproductive if we do not continually seek to engage in person-centeredness to distinguish people from the social groups in which categorize them.

Media Resources

Web Sites

Name: Perception
Developers: Henry Gleitman and W. W. Norton, Company

Brief Description: This site has a listing of areas of visual perception.  Each one takes you to an interactive demonstration of how our perceptions visual images can be fooled.

URL: http://www.awa.com/norton/struc/chap_06/chap_06.html

Name: Understanding Color
Developers: ThinkQuest

Brief Description: Includes information and activities on the properties, theories, meanings, and effects of color, addressing topics such as emotion, personality traits, culture, and psychological effects. Although designed for elementary school children, the site is comprehensive and provides useful lecture information and activity ideas.

URL: http://library.thinkquest.org/50065/index.html
Name: Interpersonal Perception and Communication Lab
Developer: Interpersonal Perception and Communication Laboratory, Harvard University

Brief Description: This web site is a center of research aimed at understanding the ways in which social factors interplay with perception, cognition, and behavior.

URL: http://www.wjh.harvard.edu/~na/

Name: Risk Perception and Communication
Developer: The Universal Library, Carnegie Mellon University

Brief Description: This site provides papers on risk perception and communication.

URL: http://www.ul.cs.cmu.edu/webRoot/Books/National_Academy_Press_Books/risk_comm/

cover001.htm

Name: Communication, Cognition, and Community
Developer: David C. Smith, University of Washington, published in Orange

Brief Description: An article in Orange: An Online Journal of Technical Communication and Information Design that links cognitive processes, communication, and human community.

URL: http://tc.eserver.org/orange/2-1/dsmith.htm

Name: Social Cognition Paper Archive and Information Center
Developer:   Eliot R. Smith, Purdue University
Brief Description: A searchable archive of papers, abstracts, and presentations on social cognition.

URL: http://tc.eserver.org/orange/2-1/dsmith.htm

Film Ideas

Forrest Gump. a 1994 film, provides many examples of how actively humans shape their realities by the ways they perceive and label what exists and what it means.  Excerpts from this film give students solid understanding of how perceptions differ and how our perceptions shape our thoughts and feelings.  For example, how is Forrest perceived differently while at college when the football coach finds out how fast Forrest can run? 

What Women Want.  This film is about a man who can “hear” what women are thinking.  Through this, he is purportedly able to accurately perceive “what women want.”  The title of the film raises the question of what is it that women want and men’s ability to perceive what women want.  Given the diversity of women’s perspectives, does this movie end up essentializing all women and their needs and desires?

Addams Family. This film is about a family that has very different perceptions about the world. Several parts of the film can be used to illustrate how one family culture varies from other family cultures. For example, when the children go to summer camp, Wednesday is disgusted by the camp traditions and activities, but the other children adore the camp.

Print Resource

A Natural History of the Senses by Diane Ackerman.  In this fascinating book, the author discusses the physiological, sociological, and cultural dimensions for each of the five primary senses (smell, touch, taste, hearing, and vision).  What are the metaphors we use to describe our senses and how are our senses culturally constructed?

Chapter 4: The World of Words

Key Concepts
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	loaded language
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static evaluation
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you-language


Chapter Outline

I.
Our language and many of our nonverbal behaviors are symbolic.

A.
Symbols are arbitrary; there is no natural connection between the symbol and what it represents so at any point in time, the symbol or what it represents could change. 

B.
Symbols are ambiguous because we have unique individual experiences; there is a range of meanings on which most members of a culture agree. 

C.
Symbols are abstract; we do not touch the symbols we use the same way we may touch the things (e.g., a chair or computer) they represent. 

II.
The principles of verbal communication give us an understanding of how symbols work.

A.
Because language and culture are intricately connected, we learn a set of values, perspectives, and beliefs when we learn to speak or read. 

B.
Because there are no single definitions for symbols, we must interpret them in the context of the present interaction to attach meaning, which is often subjective. 

C.
Communication rules help us develop shared understandings of what is happening in a particular interaction and which is appropriate.

1.
Regulative rules help us manage the when, how, where, and with whom we talk about certain things. 

2.
Constitutive rules define what messages mean in a particular situation by specifying how to count or interpret specific kinds of communication. 

D.
Punctuation creates outer limits for what constitutes the beginning and ending of an interpersonal interaction.  


1.
A common pattern of conflict involving two people punctuating interaction differently is the demand-withdraw cycle. 


2.
Punctuation depends on subjective perceptions.

III.
The ability to use and understand symbols has an impact on the lives we lead.

A.
We use symbols to define experiences, people, relationships, feelings, and thoughts.

1.
The names or labels we attach to people, objects, or events shape our perceptions by highlight some aspects and de-emphasize others.

2.
When we totalize someone, our names or labels highlight just one aspect of a person, object, or event. 

3.
The language we use to define relationships shapes how we view and act in those relationships.

B.
Language is value laden and not neutral.

1.
The judgments and values that appear in our language choices affect how we view or perceive people, objects, and events. 

2.
Loaded language strongly affects our perceptions, usually by creating inaccurate negative connotations. 

3.
Language can degrade others because we are influenced by the names we have for things. 

C.
Symbols help us organize information and perceptions into categories so that we do not have to remember every aspect of every person, object, and event we encounter.


1.
Being able to use language to organize information and perceptions allows for abstract thought.


2.
In categorizing information and perceptions, language can stereotype, which distorts thinking.

D.
We can use symbols to think hypothetically or beyond concrete situations.

E.
We can use symbols to label things that have happened in the past, are happening now, and might happen in the future.

F.
Symbols help us foster personal growth.

G.
It also allow us to self-reflect and examine our actions so that we can monitor our behavior in a particular situation as well as manage the impression of ourselves we make on others.

IV.
When a group of people share a set of norms about how to talk and the purposes talk serves, they form what is called a speech community.  


A.
Different speech communities use symbols in different ways.


B.
Speech communities are defined by shared ideas of how to communicate, not by geographic locations.


C.
Gender is a prominent speech community.



a.
From a young age, men and women are socialized into specific gender speech communities.



b.
Women tend to be more expressive and relationship-focused. Men tend to be more instrumental and competitive.



c.
Because of the differences between gender speech communities, there are some common misunderstandings that occur.

V.
We can use a set of guidelines for making our verbal communication more effective.

A.
Engaging in dual perspective, or recognizing the other’s viewpoint, asks us to create and interpret messages with both our view and the other’s view in mind. 

B.
Recognize that starting sentences with “I” instead of “You” leads us to take responsibility for thoughts and feelings as well as describe rather than blame others. 

C.
Respecting what others say about their thoughts and feelings allows us to confirm rather than disconfirm them as people and helps us engage in dual perspective.
D.
Because symbols are arbitrary, ambiguous, and abstract, we need to find ways to make our communication more accurate and make it as concrete as is necessary for the situation at hand.


1.
Awareness of the levels of abstraction can help make our communication more accurate.


2.
Using qualifying language reminds us of the limitations of a message.


3.
Indexing reminds us that our evaluations should be applied only to a particular time and situation.

Discussion Ideas
Language shapes and reflects culture: If students are required to take a foreign language at your university, ask them to find examples of words that do not have a direct translation into English.  What do these words demonstrate about what that culture values that our culture does not?  In American Sign Language, for example, there a sign that is produced with the thumb and index finger starting in a backwards “L” position.  The sign starts at the temple of the head and as the hand moves further away from the head, the fingers start to close together, until they touch.  This sign form symbolizes that something that was once near has now gone off far into the distance. The sign is called “train gone,” as if a train has left the station and has traveled out of sight.  The closest spoken English equivalent is that a person has lost her or his train of thought.  This sign demonstrates the value placed on visual-spatial forms of communication since the thumb and index finger closing off into the distance could mean a number of things, but when it starts by the temple of the head, it signifies that a thought that has left the mind of the signer.

· Speech communities and meaning are subjective: As a class, generate a list of three to five terms that you are going to use in conversation between now and the next class period.  Have students develop the definitions and appropriate usage.  This can be done as a class or in groups.  Have students make a mental note of the reactions they receive when using the new words.  For this to be effective, the words have to represent things they would discuss in their everyday activities or other classes.  During the next class period talk about the various reactions they received and why they believe people reacted the way they did.  This also works well for a journal assignment.

· Gender speech communities: As a class, divide into males and females. In each group, develop words and symbols that you use to define the opposite sex. Have students make a mental note of the reactions they receive in response to each word. Have each group present one word at a time. Talk about the different connotations that may arise from each word. Some of the words may be very condescending and may suggest a more negative perspective. During class, talk about the reactions that everyone had and why they reacted the way they did. This works well as a journal assignment.

· Labels shape perceptions: If your courses are labeled based upon when students are expected to take them (e.g., 100 is first year, 200 is second year), ask students to generate a list of expectations for courses that are offered at the various levels.  How and why do our perceptions change based upon the labels we have for classes?  You can do the same kind of thing if you have a variety of labels for people who teach at your school (e.g., instructor, GTA or TA, lecturer or adjunct, assistant professor, associate professor, full professor).

· Symbols evaluate: Ask students to generate a list of neutral symbols/words in our language.  Chances are they will list articles (a, an, the), prepositions (over, under, with), and conjunctions (and, but, or, neither).  This is a good opportunity to point out that even these seemingly innocuous words may have values attached to them.  Remember from our perception chapter about the differences between definite and indefinite articles; also, using “but” as a conjunction verses “and” as a conjunction changes the tone of a sentence; and, the preposition we choose indicates a prioritizing (consider in verses into).

· Symbols organize: Ask students to describe the campus library or classroom in which you are sitting if we could not use organizing labels such as chalkboard, stacks, hallway.  This is usually a good eye opening exercise on how much we depend on language to organize our thoughts as well as how difficult it is to describe everything in concrete terms. 

· Rules of the Net, or Netiquette: Use of the internet has acquired its own rules and conventions for interaction known as netiquette.  Lead a discussion about how to apply the concepts of regulative and constitutive rules to interaction on the internet.  What are regulative rules over the internet (for example, e-mail should have a subject heading that reflects the current topic of the message, greetings and salutations used in letters are not used in e-mails, use emoticons such as smiley faces to communicate non-verbal elements, etc.)?  What are constitutive rules (for example, using ALL CAPS counts as screaming, not replying to an e-mail message for over a day may count as being rude, not using paragraphs to break up long e-mail messages counts as being insensitive to the reader, etc.).  For more information on netiquette guidelines, visit http://www.dtcc.edu/cs/rfc1855.html.

Activities

	Title
	Individual
	Partner/Ethno
	Group
	Demonstration/Whole Class
	Internet/

InfoTrac

	1. Then and Now
	X
	X – P
	
	
	

	2. Is Our Language Sexist and Racist?
	
	
	X - H
	
	

	3. Euphemisms
	
	
	X
	
	

	4. African American Teach In
	
	
	
	X
	

	5. Breaking the Rules
	X - P
	
	
	
	

	6. Image Making
	X - P
	
	X
	
	

	7. Chat Room Rules
	
	X – P
	
	
	X - P

	8.  Labels
	
	
	
	X - P
	


X = Marks type of activity   H = Handout
 P = Preparation required for students/teacher

Then and Now

This assignment gives students insight into meanings and how they change over time. One week prior to the class period you will discuss the principle that meanings change, and give students the list of words below. Assign them the task of interviewing two individuals—one between 40 and 50 and one over 60 years old—to find out what the words meant to them when they were 20.


Black


Girl


Gay


Pot


Chick


Crash


Rap


Straight


Bad


Partner


Pig


Grass


Queer


Ball


Heavy


Downer

During a class on language, ask students to share what they discovered about the meanings of these words years ago. Be sensitive to variations in meaning that arise from interviewees’ race, sex, or sexual preference and point these out to students to remind them that meanings are subjective.

Is Our Language Sexist and Racist?
This exercise increases students’ awareness of ways in which language reflects cultural assumptions by prompting them to notice common phrases that imply males are standard and Caucasians are standard and better than people of color.

Give students a copy of the handout titled Is Our Language Sexist and Racist?
Warning: Some of the statements are deliberately provocative; you will need to decide whether the students in your class can address the statements constructively or whether you should modify the organization for your particular students.

Organize students into groups of six to eight members. Instruct the groups that they will have fifteen minutes to decide whether the statements on their handouts are sexist and racist. For each statement or phrase the students consider racist or sexist, they should suggest an alternative phrasing that is less race and sex biased.

After fifteen minutes, stop the discussions. Write the numbers 1 to 10 on the chalkboard. Beside each number write “yes” (is racist or sexist) and “no” (is not racist or sexist). Then ask how many thought the first statement contained sexist or racist language. Tally the groups’ “yes” and “no” responses for item #1. Discuss why the groups thought the statement was sex or race biased and how the meaning might be conveyed without those biases. Continue this procedure for the remaining nine items.

Here are some of the biases in the statements that you might wish to point out to your students:

1. Man and wife are not parallel terms. The woman’s identity is defined only in relation to her husband.

2. Many English terms associate whiteness with goodness and blackness or darkness with badness (items two and four).

3. Are any women in the street giving interviews?

4. Did Ann’s husband also keep HIS name? We notice when a woman doesn’t assume the man’s name but consider it normal for the man’s identity to be unchanged by marriage.

5. Have you ever heard it described as babysitting when a mother takes care of her child? Referring to father’s taking care of children as babysitting implies that being with a child is primarily a mother’s responsibility.

6. Is a “regular guy” a Western Caucasian?

7. Do we ever hear the phrases “male lawyer” or “female nurse”? Referring to a female lawyer and male nurse spotlights the professionals’ sex and implies it is unusual in that profession.

8. Whose standards are being tacitly used to determine shortness? A Western Caucasian standard is implied.

9. Whose standards define confrontational? A middle-class Caucasian standard is implied. Among African Americans, direct and assertive speaking style is not considered particularly confrontational.

Conclude the class session by discussing the importance of language in shaping how we think about ourselves and others. Talk with students about how self-concept is affected when a person is defined as nonstandard.

Euphemisms

This activity is a quick way to heighten students’ awareness of the importance we attach to connotative meanings of language.

Create groups of five to seven students. On the chalkboard, write the following words:


Death

Sex

Prostitute


Vomit

Fight

Bathroom

Ask the groups to identify other words we use to avoid saying these “taboo” words. Ask the group for other examples of euphemisms. Discuss with students why we use euphemisms—what value do they serve?

African American Teach-In

This activity should enhance non-African American students’ appreciation of the richness of communication styles used by African Americans.

Ask four or five African Americans to lead a 20-minute workshop in your class. The African Americans may be students in your class or on the campus, or non-students. Explain to the guests that your goal is to make non–African American students aware of the drama, wit, and style of African American communication.

When the guests meet with your class, they should first demonstrate African American communication practices using themselves as examples. They may demonstrate practices such as signifyin’, rappin’, woofin’, crackin’ (also called snappin’), and callin’ out. Then the workshop leaders should get students in the class to participate in the communication practices.

Breaking the Rules

This activity heightens students’ awareness of gendered prescriptions for verbal communication. It also illustrates the principle that communication is rule guided.

After students have read Chapter 4, instruct them to select one gender prescription for verbal behavior and to violate it intentionally. Women might interrupt, give minimal responses, not express empathy, reroute conversations, or be instrumental when others talk to them about personal problems. Men might be emotionally expressive, use tag questions, respond expressively to others’ feelings, or express empathy. Lead a discussion in which you guide students to realize that others have gender-based expectations. Ask students what others did when they violated the rules for their gender. Also, ask students how they felt when deviating from expectations for their gender.

Image Making

This activity heightens students’ awareness of the ways in which the language used by media shapes our perceptions of people and social groups.

Prior to the day you plan to conduct this exercise, either tell students to bring a newspaper to class on the day of the exercise or save enough newspapers yourself to give at least one and preferably several to each group.

Assign students to groups of five to seven members. Give each group one or more newspapers if students were not required to bring their own newspapers. Tell groups they will have twenty minutes to read and discuss the language used by newspapers to represent women, men, and racial groups. At the end of that time, each group should have a representative who will explain its findings to the class. To guide students’ analyses of newspapers’ language, pose questions such as these: Are men and women news figures described in parallel ways? How often is marital status and appearance mentioned in stories about members of each sex? When is race noted in newspaper articles? Is race identified only when the person in the story is not Caucasian? Does this imply Caucasian is the assumed standard? Are women’s and men’s athletic contests given equal coverage? Are women and men athletes described in parallel ways? How much of each story on women and on men is devoted to athletic accomplishments, appearance, and personal details?

After twenty minutes, ask group representatives to report their findings to the class. As each group reports, highlight evidence of language that reflects and reproduces the idea that men and whiteness are standard and best.

Chat Room Rules

The purpose of this activity is to learn about regulative and constitutive rules in face-to-face “chats” with friends as well as in online “chat” rooms.

Before class, go to your favorite search engine, such as www.altavista.com or www.google.com and type in “chat room rules.”  Pick one of these sites and review their list of rules and have the students distinguish between regulative and constitutive rules.  If your class room does not have internet access, then save the web page to a disk beforehand.  

Ask students to make a list of regulative and constitutive rules when chatting with their friends (in a face-to-face setting).  Write these rules on the board, an overhead, or project onto a screen with a data show projector.  Then, ask how many people have participated in an online chat room (such as AOL, Geocities, etc.).  Ask students to make a list of regulative and constitutive rules when chatting in this virtual space (if the students have difficulty with these rules, don’t worry, just go to the next step).  

Next, show the list of chat room rules that you found in your web search.  Ask students to compare the list of rules for the students generated about chat rooms to the rules displayed on the web page.  

Lead a discussion on the differences between the face-to-face and online chatting.  Consider whether or not face-to-face chatting has rules made explicit like on-line chat rooms do.  Ask students about more formal discussions they may have had (such as a group meeting or in a class room) and how rules for interaction are communicated.

Variation: When searching for web sites that display their chat rules, pick three different sites whose chat rooms are set up for different purposes or topics (e.g., a hobby, religion, fan club, financial information, etc.).  Have students compare and contrast the rules for each type of chat room.

For more information on chat and chat rooms, go to http://www.techdictionary.com/ and Search by term: chat
Labels

The purpose of this activity is to show how language can affect our perceptions of other people. In turn, the labels that we give people can also affect our communication behaviors with others.

Before class, write the following words on note cards or you may type the words on the computer then print them out and cut them into little note cards: nerd, weirdo, depressed, strange, retarded, snob, manic, smelly, psychotic, shy, rude, quiet, talk-active, scary, nosy, bossy, pushy, pretentious, shallow, boring, angry, silly, stupid, argumentative, domineering, needy, defense, funny, helpless, moron, and flaky. Also, make about five cards with the word “Popular” and five cards with the word “Loser”.

Instruct the students to put a hand over their forehead. In a few moments, each student will receive a note card, but they are NOT allowed to look at the card. Shuffle the note cards so that they are random. Tell the students that they will be interacting with a variety of people. Each person will get a card and you will respond to them as if they were that card.

The goal of the activity is to find the people who are “popular”. These people are the most desirable and each student should desire to communicate with the “popular” people. The other goal of this activity is to stay away from the people who are marked as “loser”. These people are the least desirable and students should avoid them if possible. In addition, they need to respond to each person based on the label on that person’s note card. For instance, you may laugh at everything that the “funny” person says and you may yawn at everything the “boring” person says.

Give each student a card to be placed on their forehead. Remind them to not look at their cards and they can not ask others what their card says. Give the students about 10-15 minutes to mingle with the other students. You may need more time in larger classes.

Teachers are encouraged to participate as well. Within a few minutes, the “popular” people will form a group and the “loser” people will form a group. 

Before the students look at their cards, ask the students to tell the class what they thought they were labeled as. This is a great self-awareness and perception exercise. Sometimes students are correct and sometimes they are completely wrong.

After the students have guessed what they were labeled as, lead a discussion on how it felt to be labeled as either positive or negative. Ask students how they felt to label others and if it made a difference in their communication behaviors? Instructors might talk about stereotyping and how labeling may be hurtful or detrimental.

Journal Items

· Analyze what happened and how you felt when you violated the verbal communication rules for your gender.

Responses will vary, but students may receive perplexed or confusing looks from others, extended gazing or staring, laughter, genuine interest in why they are doing something outside of the norm, etc.  Students may feel embarrassed, silly, liberation, excitement, or fun when they violate gendered communication rules.

· Attend a religious service in a church, synagogue, or temple that is attended primarily by individuals whose race differs from yours. Do not take notes or otherwise appear disrespectful while in the service, but do observe the communication of both leaders and the congregation. Afterward, analyze how communication differs in your normal church and the one you attended.

Answers will vary, but some students notice differences in the amount and type of music played or singing, more/less interaction between speaker and audience, more/less formality in terms of language choices and rituals, more/less distance between speaker and congregation (or perhaps very little distinction at all between the two), etc.

· Attend a foreign grocery store, such as an Asian or Indian market in your town. Observe the communication behaviors that occur among people in the store. Analyze how the communication patterns are different among people who are Asian/Indian and people who are a different race. 

Answers will vary, but some students will notice various differences regarding language use and nonverbal behaviors. Students will often notice things that they may overlook, especially when another language besides English is present. The way other cultures use language can be perceived differently by American students.

· Describe verbal communication between you and a close friend or romantic partner of the other sex. Analyze the extent to which you and the other person follow patterns typical of women and men in general.

Answers will vary, but students often notice that women tend to provide more verbal encouragers, tend to interrupt to express similarity and understanding, may discuss a range of topics that revolve around the issue, while men tend to talk more for instrumental reasons, to assert oneself, and to interrupt to reroute topics.

· Identify at least one regulative and constitutive rule for interacting in face-to-face situations, and one of each type of rule when communicating over e-mail.  Reflect on how you learned each of these rules.

Look for students to distinguish between regulative rules and constitutive rules in general.  Examples of regulative and constitutive rules for face-to-face interaction can be found on p. 132.  Examples of regulative and constitutive rules for e-mail could be that one should reply to an e-mail within 24 hours of receiving it (regulative) and using ALL CAPS counts as “shouting” (constitutive).  Depending on their backgrounds and age, students may have learned face-to-face rules much earlier, and from different people, than they learned about rules for e-mail communication.

Panel Idea

Invite one or more relationship counselors to talk with your class. Ask the guest(s) to describe common problems in couples’ verbal communication and to explain counseling methods they use to improve verbal communication between partners in romantic relationships.

Invite two or more international students. Ask the guests to describe common language

problems that occurred when they came to the university regarding things such as slang

words and misunderstandings. Ask the guest to describe how they began to understand

the language and what is still hard for them to comprehend.

Media Resources

Web Sites

Name: Careful -- The Baby Is Listening
Developer: Detroit Free Press

Brief Description: This article discusses how learning words happens as early as eight months old.

URL: http://www.freep.com/news/childrenfirst/qhear26.htm 
Name: Netiquette Guidelines
Developer: Sally Hambridge, Intel Corporation

Brief Description: This web site provides guidelines and rules for use of the internet, or netiquette.

URL: http://www.dtcc.edu/cs/rfc1855.html



Name: TechDictionary.com
Developer: TechDictionary.com and a lengthy list of international contributors

Brief Description: This website allows you to search by term or keyword; includes chat terms and emoticon meanings.

URL: http://www.techdictionary.com/
Name: SYMBOLS.com

Developer: HME Media.

Brief Description: SYMBOLS.com is an online encyclopedia of graphic symbols and “contains more than 2,500 Western signs, arranged into 54 groups according to their graphic characteristics. In 1,600 articles their histories, uses, and meanings are thoroughly discussed. The signs range from ideograms carved in mammoth teeth by Cro-Magnon men, to hobo signs and subway graffiti.”

URL: http://www.symbols.com/
Name: American Sign Language Browser

Developer: Michigan State University Communication Technology Library

Brief Description: Uses QuickTime videos to each people how to produce certain signs through.  Sign language constitutes symbolic communication, though not through verbal means.

URL: http://commtechlab.msu.edu/sites/aslweb/browser.htm

Name: EFF “Censorship - `Hate-speech` & Discrimination” Archive
Developer: Electronic Frontier Foundation

Brief Description: A small archive of press releases, articles, papers, as well as related on-site and off-site resources, focusing on hate speech.

URL: http://www.eff.org/Censorship/Hate-speech_discrimination/

Name: Euphemism quiz for you and your students
Developer: Business Communication Resources

Brief Description: This is a short quiz on some common euphemisms.

URL: http://www.westwords.com/GUFFEY/euquiz.html

Name: The Secret of Symbols: A Guide to the Structure of Spiritual Emblems

Developer: About.com

Brief Description:  This site offers information on the meanings of symbols in religion

URL: http://altreligion.about.com/library/weekly/aa062003a.htm

Film Ideas

Films such as Ordinary People, Fools Rush In, When Harry Met Sally, and Mr. and Mrs. Bridge provides extended illustrations of gendered communication styles. You might show all or parts of either or both films and ask students to take notes on the specific ways in which women and men embody cultural expectations for gender in their communication.

Tootsie, Mrs. Doubtfire, and To Wong Foo is an excellent film to supplement teaching about both verbal and nonverbal communication. In Tootsie, Dustin Hoffman does a superb job of embodying masculine verbal and nonverbal style when he is Michael and feminine verbal and nonverbal style when he is Dorothy. In Mrs. Doubtfire, Robin Williams also does a great job of maintaining a feminine style. In To Wong Foo, Patrick Swayze and Wesley Snipes provide humor as they dress up as drag queens.

Good Morning Vietnam illustrates how our language choices affect people’s perceptions.  Robin Williams does a very good job of creating a sense of reality for the people who can pick up his radio broadcasts.

Days of Thunder.  This film is essentially Top Gun, but in stock cars rather than Navy fighter jets.  Play the scene where Tom Cruise’s character (Cole, a stock car driver) is talking with his pit crew captain.  Cole does not know the technical vocabulary of racing.  Look to see how the two negotiate rules and vocabulary for how they will interact.  When we come across situations we have not experienced before, how do we negotiate new rules for interaction?

Print Resources

He Said, She Said: Exploring the Different Ways Men and Women Communicate, You Just Don’t Understand, and Talking from 9 to 5: Women and Men in the Workplace: Language, Sex, and Power are three books written by Deborah Tannen that deal with gender issues.  Both make excellent books for students to include as part of their popular press book analysis paper.  What theory of gender differences does Tannen base her claims on in these books?  How does it relate to how the issue of gender is discussed in the textbook?

Do You Speak American? is a book that is written by Robert MacNeil and William Cran. This book illustrates how different parts of the United States use many different linguistic variations on words. It discusses how American English may be on the decline.

Handout: Is Our Language Sexist and Racist?
Read the following 10 statements and discuss each one with the other members of your group.  Determine if each statement contains language that is racist (suggests one race is BEST or the standard) or sexist (suggests one sex is better or the standard). Propose alternative language for any sentences you consider sexist or racist in their current form.

1. “I now pronounce you man and wife.”

2. “We’re the good guys-we wear white hats.”

3. “The news program features man-in-the-street interviews.”

4. “Let’s see if we can’t make something good happen by using a little white magic.”

5. “I can’t believe Ann kept her name when she married.”

6. “John stayed home to baby sit his son while his wife went out to take care of some business.”

7. “My friend Hachividi is from India, but he acts like a regular guy.”

8. “I know a woman lawyer and a male nurse.”

9. “Asian people are really short. Most of the women are about five feet tall, and the men aren’t much taller.”

10. “Blacks are really confrontational.”

Chapter 5: The World Beyond Words 

Key Concepts

	artifacts

chronemics

environmental factors

haptics
	kinesics

nonverbal communication

physical appearance

proxemics


Chapter Outline

I.
Nonverbal and verbal communication are both similar to and different from each other.

A.
There are four similarities between the two types of communication.

1.
Nonverbal messages are symbolic, arbitrary, ambiguous, and abstract.

2.
Within particular societies members share rules that help them understand what types of nonverbal communication are appropriate as well as what different nonverbal messages mean. 

3.
Nonverbal communication may be intentional or unintentional. 

4.
The culture in which we grew up teaches how, when, and where we use nonverbal codes. 

B.
There are three differences between verbal and nonverbal communication.

1.
Generally, people believe nonverbal communication more than they believe verbal communication, particularly if the two messages contradict each other.

2.
Nonverbal communication is not limited to a single channel. 

3.
Nonverbal communication does not have distinct starting and ending points.

II.
Four principles guide our understanding of nonverbal communication.

A.
Nonverbal and verbal communication work together by having the nonverbal message repeat, emphasize, complement, contradict, or substitute for the verbal message.

B.
Nonverbal cues help regulate the flow of interaction between people. 

C.
Nonverbal messages also tend to emphasize the relational level of meaning in an interaction, including responsiveness, liking, and power. 

D.
Nonverbal communication reflects and expresses culture, which means that we learn nonverbal communication over time.

III.
There are nine basic types of nonverbal communication.

A.
Kinesics refers to all of our body positions, body movements, and facial expressions. 

B.
Haptics is the technical term we use to refer to our touching behaviors. 

C.
Physical appearance messages are frequently the first way we form perceptions of others when we meet them. 

D.
Artifacts are personal objects that we use to indicate to others important information about our self. 

E.
Environmental factors are aspects of the context in which we communicate that influence how we act and feel. 

F.
Proxemics is the technical term for space and how we use it. 

G.
How we use and value time is the study of chronemics. 

H.
Messages that we indicate with our voice, beyond the words we use, are called paralinguistics.

I.
Silence is the final type of nonverbal message. 

IV.
Two guidelines help us use and interpret nonverbal communication more effectively.

A.
We need to use monitoring skills. 

B.
We need to exert caution by enacting personal and contextual qualifications.

Discussion Ideas
· Nonverbal deception: Ask students to generate a list of ways they know someone is deceiving/lying to them.  If they are having trouble generating a list for others, ask them to think about what they do when they are trying to tell that “little white lie.”  This is a quick way to illustrate whether their experiences agree with the text’s discussion of believing the nonverbal message over the verbal one.

· Differences between verbal and nonverbal communication: If you have access to audio- visual equipment, choose a film or television clip where the nonverbal cues are meaningful.  Allow students to listen to the verbal message and write down their perceptions of the person and situation.  Now allow students to hear the verbal message and see the nonverbal messages for the clip.  Ask them what about their perceptions has changed and why.  Note: This works even better if you can allow half of the class to see and hear the message while the other half of the class can only hear the message.

· Nonverbal meanings: Ask students in dyads to leave the classroom for about 10 minutes and do something that is nonverbally different to a stranger. One person should be the “observer” and write down what happens and the other person should be the “actor” and perform the interesting nonverbal behavior. For instance, standing very close to someone in an elevator, talking to a person without looking at them, females doing things that males would typically do, such as taking up a lot of space or interrupting other speakers. Then, ask the students to come back to class and describe what they did. Often times, students will have some surprising results. This activity often sparks a great discussion of nonverbal behaviors that we typically perceive as normal and abnormal.

· Artifacts and environmental cues: Prior to class, ask students to write out a detailed description of “their room” (residence hall, at home, or apartment/house) so that a stranger could draw a mental picture from their description.  During class time, you can have students exchange descriptions and try to create a picture of the other person’s room; or, you can make a list of the nonverbal indicators (usually artifacts) and have a discussion about what they say about who we are (our self).  Often times, the artifacts we surround ourselves with are central to our identities.

· Environmental cues: Ask students to describe the setting for their favorite class (make sure they list examples for as many nonverbal message types as possible).  Now ask them to make a similar list for their least favorite class.  Compare and contrast what language they use to describe the two experiences as well as what factors are most prominent in the two types of situations.  You can also tie this discussion to how our symbolic descriptions of situations and nonverbal elements are evaluative and not simply neutral. 

· Nonverbal and verbal listening cues: Ask students to list a person that they believe is a good listener (this works well as a previewing or reviewing exercise for listening).  Based on your recollections and/or observations, answer these questions.

· What proxemic behaviors contribute to the impression that this person is listening fully? Describe how she or he uses space.

· What kinesic behaviors does this person use? Describe his or her body posture, facial expressions, and movements when she or he is listening.

· Does the person use minimal encouragers? If so, identify several that she or he uses.

· Does the person paraphrase the communication of people to whom she or he listens?

· How does the person demonstrate support verbally? Be specific in describing phrases and language.

· How does the person demonstrate support with nonverbal communication? Be specific in describing behaviors.

· What verbal and/or nonverbal behaviors indicate the person is engaging in dual perspective?

· Does the person ask questions of the speaker? If so, identify typical questions.

· Does the person make judgmental comments?

· Does the person interrupt other than to express minimal encouragers?

· Flame wars: On the internet, computer mediated conversations lack body language, voice intonation, and other important nonverbal elements.  Without these features, people are compelled to fill in the gaps with assumptions about the nonverbal elements.  Read the following paragraph (taken from http://archives.obs-us.com/obs/english/books/editinc/can_talk.htm; bottom of web page) to the class about a flame war. 

For some reason, people become much more sensitive when they’re online, and they tend to blow things entirely out of proportion—for example, taking a couple of sentences originally meant to be humorous or sarcastic entirely the wrong way. It’s even worse if you’ve had a bad day and you’ve decided that “no one likes you” (we’ve all had those moments); you’re much more susceptible to misunderstanding messages. Once that happens, everything can go downhill quickly. Instead of asking for clarification (“You were kidding, weren’t you?”) or just ignoring it, many people—forgetting that they’re dealing with another human being on the other end—decide to defend themselves and tell the originator of the offending message exactly what they think of him or her. This outcome is what’s known in the business as a flame. If both sides begin insulting each other, it’s called a flame war (kind of like fighting fire with fire). These digital battles often erupt in “public” and can sometimes be very entertaining to the lurkers.”

Lead a discussion about how lack of nonverbal cues contributes to flame wars and then discuss how to avoid getting involved in them.  For example, one common suggestion is to wait overnight before sending an emotional response to a message.  Further, if a person has very strong feelings about a message sent to them, use “FLAME ON/OFF” enclosures, as used in this example:

FLAME ON: This type of argument is not worth the bandwidth it takes to send it. It’s illogical and poorly reasoned. The rest of the world agrees with me. FLAME OFF (this suggestion can be found at http://www.dtcc.edu/cs/rfc1855.html).

Activities

	Title
	Individual
	Partner/Ethno
	Group
	Demonstration/Whole Class
	Internet/

InfoTrac

	1.  Nonverbal Perceptions
	
	
	
	X
	

	2. Communicating Without Words
	
	
	
	X
	

	3. Meanings Between Words
	
	
	
	X - H
	

	4. Inclusive/Exclusive Nonverbal Messages
	
	X - P
	
	
	

	5. Dress in the Work Place
	
	
	
	
	X - P


X = Marks type of activity   H = Handout
 P = Preparation required for students/teacher

Nonverbal Perceptions

This exercise illustrates how nonverbal behaviors affect our perceptions of others.

Begin class by talking about the various types of nonverbal communication.

Ask for two volunteers. (It works well if you have one female volunteer and one male volunteer). 

On a sheet of paper, ask the students to split their paper in half. One side will refer to one student and the other side will refer to the other student.

Ask the students to write down their nonverbal perceptions about the two students based on the following questions:

1. What type of music does this person listen to?

2. What type of car does this person drive?

3. What type of movie does this person like to watch?

4. Is this person the oldest, youngest, middle, or only child?

5. What are their hobbies?

6. What is their major?

7. What is their age?

8. What is their favorite color?

9. What is their relationship status: single, married, dating, engaged?

10. What does will this person do after they graduate?

Ask the class for their nonverbal perceptions, and then ask the two volunteers to reveal their answers. Ask the students what specifically influenced their perceptions. Discuss how people can communicate nonverbally and how influential their nonverbals are on other people’s perceptions.

Communicating Without Words
This exercise clarifies the importance of nonverbal communicating in expressing three dimensions of relational meaning: liking, power, and responsiveness.

Open the class by summarizing the textbook’s discussion of nonverbal communication: It is a major part of communication. It is especially powerful in expressing relational meanings (liking, responsiveness, and power).

Ask for two volunteers to demonstrate how we use nonverbal communication to express liking or disliking of others. Tell one volunteer to approach the other and express hostility without using any words. Ask the class to identify specific nonverbal cues that expressed hostility (eye behavior, stance, facial expression, use of space, gestures). Ask the first volunteer to again approach the second person, but this time to express pleasure at seeing a person she or he loves, again without using words. Again, engage the class in the process of identifying specific nonverbal behaviors that communicated affection and pleasure.

Ask for two more volunteers to demonstrate how nonverbal communication expresses power. Instruct one to be the boss (or parent or teacher—some authority figure) and the other to be the employee (or child or student). Without using words, the person in the superior power position should communicate his or her power over the second person and the second person should nonverbally express her or his subordinate status. Engage the class in discussing how power is communicated through nonverbal behaviors.

Ask for two more volunteers to demonstrate the responsiveness dimension of relational-level meanings that can be communicated nonverbally. Instruct one student to talk about an issue, problem, or exciting event in her or his life. The second student is to rely exclusively on nonverbal behavior (no words of response) to express interest and involvement with the speaker. Then ask the students to repeat the interaction, but this time the second student should be unresponsive by expressing boredom and lack of interest in what the speaker is saying. Engage the class in identifying nonverbal behaviors that signal responsiveness.

Meanings Between Words
This exercise demonstrates the importance of vocal cues in creating the overall meanings of communication.

Ask for two volunteers. Give them a copy of the page titled Uncertain Dialogue. Tell them they are to read the dialogue, and the class will try to determine what the context of the dialogue is and what relationship exists between the two communicators. On a sheet of paper that other class members cannot see, inform the volunteers that they are two people planning a robbery. After they have read the dialogue, ask the class to guess what the situation and relationship is and to identify nonverbal cues that inform their guesses.

Ask for two more volunteers to read the same dialogue. This time pass them a sheet of paper that tells them to read the dialogue as occurring in a bar and involving a woman flirting with a man she knows casually. The woman is very interested in a sexual relationship with the man. After discussion, have two more volunteers read the dialogue as a couple who has separated and is considering divorce and met unexpectedly at a shopping mall.

Conclude the exercise by summarizing the importance of vocal qualities in creating the meaning of communication.

Inclusive/Exclusive Nonverbal Messages
This activity must be assigned in advance. It increases students’ awareness of how nonverbal communication represents inclusion and exclusion to different groups.

A week before you plan to discuss the importance of nonverbal communication in including and excluding people, tell students they have an observation assignment. Instruct students to visit campus buildings and hangouts and to notice nonverbal elements such as where buildings are located, and the graffiti, books, artwork, and so forth in buildings. Tell them also to observe whether ramps and elevators exist for people with physical disabilities and whether doors have Braille nameplates so people with visual impairments can locate offices and restrooms. Based on their observations, students should draw conclusions about the extent to which their campus in general and individual buildings and areas in particular, invite and include diverse people.

When students have completed the assignment, lead a class discussion in which you highlight the power of nonverbal communication to acknowledge or erase, invite or discourage, welcome or reject certain groups. Ask students whether people of diverse, non-Caucasian cultures would feel visible and respected in buildings adorned with massive portraits of Caucasians, whether women would feel included when all of the portraits of “important people” are of males, and whether artwork in campus buildings celebrates cultural diversity. Also, direct students’ attention to where buildings are located: Are minority and women’s centers, formal or informal, located in the center or on the periphery of campus? Are minority persons and women visible in main offices of buildings?

To conclude the discussion, ask students to suggest ways their campus could be more inclusive and acknowledging of diverse social groups.

Dress in the Work Place

The purpose of this activity is to discuss the effectiveness and ethics of employing tips about workplace dress, as well as discussing rules for workplace dress.

Using your favorite search engine, find web sites that discuss the relationship between how one dresses and the image they project in the work place.  Web sites that discuss this issue include:

· http://www.casualpower.com/;

· http://www.babyzentral.de/refcap/722.html?CP_bid=

· http://sanjose.bizjournals.com/sanjose/stories/2002/08/12/daily9.html
In class, make a list of “tips” taken from the web sites, such as:

· Wear dark clothes, such as black or navy, because they communicate a sense of authority;

· To look taller, wear darker colors on the lower part of your body and lighter colors on the top.

· Men who wear brown suits tend to elicit distrust, while this is not true for women*.

Lead a discussion about student perceptions of the effectiveness and ethics of employing such tips, as well as their experience with dress codes in the workplace.

For further information, read:

John T. Molloy’s  New Dress for Success by John T. Molloy.  Warner Books.

New Women’s Dress for Success by John T. Molloy.  Warner Books.

* These tips appeared on http://www.casualpower.com

Journal Items

· Violate a nonverbal gender prescription. If you are a woman, you might restrain yourself from smiling for twenty-four hours, staring challengingly at others when you talk with them, or sitting with your body spread widely. If you are a man, try smiling more--whenever you meet people, when you talk with them, etc. Men may also violate masculine nonverbal prescriptions by giving strong eye contact and abundant head nods and other displays of responsiveness when they converse with others. Analyze how you felt violating the nonverbal prescription for your gender and what responses you got from others.

Responses will vary, but students may receive perplexed or confusing looks from others, extended gazing or staring, laughter, genuine interest in why they are doing something outside of the norm, etc.  Students may feel embarrassed, silly, liberation, excitement, or fun when they violate gendered communication rules.

· Analyze the artifacts and environment of your room. What do these nonverbals communicate about who you are? How does their presence affect your feelings of comfort, identity, and security? What would be different if all of your personal artifacts disappeared?

Responses will vary, but look for students to address how the artifacts we surround ourselves with are often consistent with aspects of our identities that are central and important to us.  Losing our personal artifacts, or having them stolen, can stir strong emotions or perhaps feelings of violation.

· Visit three different professors on campus. Describe the different office environments and how these different offices affect students’ perceptions of the professor. Describe how each office is similar to personality characteristics of that specific professor. What can you learn about the professor by looking at his/her office?

Response will vary, but students will talk about how the artifacts are similar to the personality of the professor. The office type, design, and layout will be associated with perceptions of the professor.  

· Observe people in a public environment, such as a shopping mall or a busy restaurant.  Distinguish between two people who are friends and two people who are romantically involved based on their nonverbal communication.  What types of nonverbal communication did you use to distinguish the two people?

Responses will vary, but students could look at how much space is between the two people (proxemics), in what ways they touch (or do not touch) each other (haptics), their tone of voice with each other (paralanguage), etc.

· Consider the clothing you wear in different situations, such as in class, at work, attending a religious or spiritual ceremony, etc.  How does this affect the image that you present to others?  How does wearing different clothing affect how you feel about yourself?  Are there any implicit or explicit rules that regulate what types of clothes you wear?

Responses will vary, but look for students to distinguish among different contexts, identify clothing as artifacts that are used to construct a particular type of identity is social situations, and to reflect on how dress is regulated (implicit rules could include inferred based on how people respond, favorably or unfavorably, to what we wear, perhaps through nonverbal features, but without saying so explicitly; explicit rules could include dress codes at work, or uniforms in school).

Media Resources

Web Sites

Name: FAQs About Feng Shui

Developer: The American Feng Shui Institute

Brief Description: This site provides answers to frequently asked questions about the ancient Chinese practice of Feng Shui

URL: http://www.amfengshui.com/faq.htm

Name: Empowerment Enterprises: Excellence in Communication and Image

Developer: Empowerment Enterprises

Brief Description: This site explains the relationship between nonverbal communication and workplace effectiveness.

URL: http://www.casualpower.com/

Name: No Tie Zone

Developer: Unknown

Brief Description: Argues that requiring men to wear ties in the workplace is gender discrimination. Includes a link to a BBC News article about a civil servant who is challenging the tie requirement.

URL: http://www.impactweb.com/tie/

Name: Dress Code Information at Business.com
Developer: Business.com

Brief Description: Links to articles and dress code policies in a wide range of organizations.

URL: http://www.business.com/directory/human_resources/workforce_management/employee_ manuals_and_policies/dress_codes/
Name: FaceView: Observing, Understanding, Perceiving, and Synthesizing Faces
Developer: MIT’s Media Lab

Brief Description: Offers some studies with dealing on facial movement

URL: http://vismod.media.mit.edu/vismod/demos/faceview/

Name: Kismet

Developer: MIT’s Media Lab

Brief Description: Offers a unique look at facial expressions created using a robot

URL: http://www.ai.mit.edu/projects/humanoid-robotics-group/kismet/kismet.html

Name: Dictionary of gestures, signs, and body language cues 

Developer: Center for Nonverbal Studies

Brief Description: Offers a dictionary of nonverbal gestures with pictures and explanations.

URL: http://members.aol.com/nonverbal2/diction1.htm#The%20NONVERBAL%20DICTIONARY
Name: Tools for Communicating Nonverbal Issues

Developer: Coping.org

Brief Description: Gives a brief introduction to nonverbal communication and offers some tips to improve nonverbal communication

URL: http://www.coping.org/dialogue/nonverbal.htm

Film Ideas

Children of a Lesser God is the story of teachers and students in a school for the deaf.  The film does an excellent job of demonstrating the extent to which ideas and feelings can be communicated without using words.  When discussing this movie, be sure to point out that the actual signs that make up American Sign Language (or other Sign languages) would be the equivalent of “words” or verbal communication in spoken English, while the rate at which a signer produces signs, the facial expressions used, body positions, etc. are nonverbal features.

The film Tootsie, discussed as a resource for Chapter 4, is also an excellent supplement for teaching about nonverbal communication. Dustin Hoffman skillfully switches his nonverbal behaviors to fit his female and male personas in the film.

Mrs. Doubtfire, starring Robin Williams as a man who disguises himself as a woman, is also effective in highlighting gendered nonverbal styles.  What do films like Tootsie and Mrs. Doubtfire suggest about how gender is “performed” rather than a “pre-formed” aspect of our identities?

Cast Away, starring Tom Hanks, is about a Federal Express employee/trainer who becomes stranded on a deserted island after a plane crash.  Show the clip early on in the movie where Tom Hanks’ character is training the Russians about the importance of time and delivering packages to their destination according to a regular schedule.  Contrast this notion of time with when he is deserted on the island.  How is time measured differently in each of the two cases?

Print Resources

As mentioned above in the “Dress in the Workplace” activity, there are a number of popular press books concerning the strategic use of nonverbal communication.  Some books students could analyze as part of their popular press book paper include:

New Women’s Dress for Success by John T. Molloy.  Warner Books.

John T. Molloy’s New Dress for Success by John T. Molloy

Casual Power: How to Power Up Your Nonverbal Communication & Dress Down for Success by Sherry Maysonave

Body Language Secrets: A Guide During Courtship & Dating by R. Don Steele

Body Language by Susan Qulliam

The Complete Idiot’s Guide to Understanding Body Language by Peter Anderson

You Don’t Say: Navigating Nonverbal Communication Between the Sexes by Audrey Nelson & Susan K. Golant

Body Language by Julius Fast

How to Read a Person Like a Book by Gerard I. Nierenberg & Henry H. Calero

Emotions Revealed:  Recognizing Faces and Feelings to 

Improve Communication and Emotional Life by Paul Ekman.

Script: Uncertain Dialogue
A:
Hello.

B:
Hello.

A:
So, ah, how are you?

B:
About the same. You?

A:
Nothing new to report.

B:
I thought maybe you might have something to tell me.

A:
Has anything changed?

B:
Not that I know of. Do you know of a change?

A:
No.

B:
So what do you think we should do now?

A:
I suppose we could go ahead and...

B:
Yeah, seems like it’s a good plan.

A:
Are you sure?

B:
As sure as we ever can be in situations like this.

A:
Want to reconsider? A lot is at stake.

B:
No, I’m ready. Let’s do it.

Chapter 6: Mindful Listening 

Key Concepts

	Ambushing

defensive listening

hearing

listening

listening for information

listening for pleasure

listening to support others

literal listening

mindfulness
	minimal encouragers

monopolizing

paraphrasing

prejudgment

preoccupation

pseudolistening

remembering

responding

selective listening




Chapter Outline

I.
Listening is a process that involves our ears, minds, and hearts; hearing is an activity that involves sound waves stimulating our ear drums.

A.
Being mindful involves paying complete attention to what is happening in an interaction at that moment in time without imposing our own thoughts, feelings, or judgments on others.

B.
Hearing is when we physically receive the sound waves.

C.
To listen, we also need to select and organize the many stimuli that are part of a conversation.

D.
Once we select, take in, and organize the stimuli, we attach meaning to or interpret the messages.

E.
As we engage in communication, we use both verbal and nonverbal means to indicate we are listening.

F.
After a particular interaction has ended, remembering what was exchanged is the last part of the listening process.

II.
There are two main categories of obstacles or barriers to effective listening as well as examples of times when we do not listen at all.

A.
Obstacles within the situation are those situational factors we cannot control.

1.
Message overload occurs because we cannot take in all communication with the same level of mindfulness. 

2.
Message complexity occurs when the messages are too detailed, use technical terms, or contain many difficult connections between the various sentence parts.

3.
Noise is any verbal or nonverbal stimuli in the environment that keep us from being good listeners.

B.
The other set of listening barriers are internal obstacles, which are those that we as individuals can control.

1.
Preoccupation happens when we are so caught up in what is happening with us that we forget to pay careful attention to what is happening in our interaction with another person or people. 

2.
Prejudgment happens when we think we know what others are going to say before they say it, or we tune them out because we believe they have nothing to offer. 

3.
Emotionally loaded language can “push our buttons,” either positively or negatively, and we end up tuning out the other person. 

4.
Because effective listening requires so much energy, there are times when a lack of effort (time or energy) hinders us. 

5.
Sometimes we forget that different types of interactions call for different types of listening; similarly, we sometimes forget that people with different experiences have learned different speaking and listening styles.

C.
In addition to barriers to listening, there are times when we engage in nonlistening behaviors.

1.
Pseudolistening is when we pretend that we are paying full attention to a communication interaction. 

2.
Monopolizing occurs when we are constantly trying to redirect the communication back to ourselves and our concerns without giving others the opportunity to complete their thoughts. 

3.
Selective listening happens when we focus only on certain aspects of a conversation, either those with which we do not agree or those that do not interest us at the moment.

4.
We engage in defensive listening when we assume a message has negative connotations (relational level meanings) even though the person did not intend to criticize, attack, or be hostile toward us.

5.
When we ambush another person, we listen only for information that will help us attack the other person and/or that person’s ideas.

6.
Literal listening is ignoring the relational level of meaning. 

III.
In different situations, we listen to accomplish different communication goals.

A.
Sometimes we are interested in the pleasure or enjoyment we receive from listening to a particular type of communication. 

B.
To gather and evaluate information others provide we need to be mindful, control obstacles, ask questions, and create devices to help us remember and organize information. 

C.
Listening to support others requires that we are mindful, suspend judgment, understand the other person’s perspective on the situation, paraphrase what has been said to check the accuracy of our interpretations, use minimal encouragers, ask questions, and support the person even if we do not support the content or ideas expressed. 

IV.
Three listening guidelines reinforce effective practices.

A.
Being mindful involves listening fully to what is happening. 

B.
Adapting our listening to the situation at hand, our goals, the others’ goals, and the individuals involved makes us better able to understand and respond appropriately during and after the interaction. 

C.
Putting forth the necessary effort to listen actively focuses our attention on the communication and away from the potential distractions/barriers we often encounter.

Discussion Ideas
· Obstacles to effective listening: Prior to the day when they are going to read this chapter, ask students to make a list of reasons they tune people out (be sure they include what they are doing/thinking about when they do this).  During class, ask them to classify their reasons using the internal and external obstacles as well as non-listening behaviors.  Obstacles include message overload and complexity, noise, preoccupation, prejudgment, lack of effort, and recognizing diverse listening styles.  Non-listening behaviors include pseudolistening, monopolizing, selective listening, defensive listening, ambushing, and literal listening.

·  Listening for a reason: Ask students to make a list of all the reasons why they listened to other people yesterday. Now ask them how listening helped them or the person they were listening to accomplish their goals. Responses might include for enjoyment/pleasure, for information, and for support.

· Creating messages to which people want to listen: Ask students to make a list of media messages they tune out (usually these are commercials/ads).  Now ask them to put on the hat of the organization creating the message.  What would they change to create a more effective message to which people would listen?  Responses could include parodying ineffective messages, ironic messages, exploiting the use of silence, etc.

· Paraphrasing: Have students practice paraphrasing with the following statements/questions.  Examples of paraphrasing are in parentheses after each statement/question.

· I think we’re seeing too much of each other.  (Do I hear you saying that you want to some more space or time for yourself?)

· I really like communication, but what could I do with a major it this field?  (I get the sense that you are struggling with career choices now, is this right?)

· I don’t know if Pat and I are getting too serious too fast.  (I hear some hesitancy about your relationship with Pat, yes?).

· You can borrow my car, if you really need to, but please be careful with it. I can’t afford any repairs and if you have an accident, I won’t be able to drive home this weekend.  (It seems like your car is very important to you right now).

· Listening for support on-line: Visit the web site for Befrienders International (http://www.befrienders.org/).  This site features a comprehensive list of emotional help lines and also offers e-mail support for people who are currently considering suicide.  The people who staff the help lines and e-mail support–called befrienders–are volunteers who have been specially trained not impose their own convictions on to anyone and “simply listen” to those who are looking for help.  Is it possible to not impose one’s views or convictions when listening to others?  If so, how is this accomplished?  In the discussion, encourage students to incorporate guidelines on listening to support others (such as being mindful, suspending judgment, engage in dual perspective, paraphrase, use minimal encouragers, and expressing support).

Activities

	Title
	Individual
	Partner/Ethno
	Group
	Demonstration/Whole Class
	Internet/

InfoTrac

	1. Rumor Clinic
	
	
	
	X
	

	2. She Says/He Says
	
	X – H
	
	
	

	3. What’s That Again
	
	
	Triads
	
	

	4. Learning to Listen
	
	
	X
	X
	

	5. Hearing vs. Listening
	
	
	
	X
	

	6. Listening Quotations
	
	
	X
	
	X-P


X = Marks type of activity   H = Handout
 P = Preparation required for students/teacher

Rumor Clinic
This activity demonstrates habits of ineffective listening and how they change the meaning of messages in serial communication.

Ask five students to step outside of the classroom. When they have left, read this story to the class.

Marvella had to get the courses she needed for graduation since this was her last term at school. She was a premed major and the requirements were very numerous and specific for that major, so she didn’t have much room for substitutions. She had already met most college requirements, but she still needed one more historical course and one more humanities course. Otherwise, what she needed were two advanced biology courses, and both were already full, and one particle chemistry course, which she dreaded since chemistry was a particularly rough science for her. Marvella knew what she needed, but her advisor was not in his office and she didn’t know how to cut through the red tape to get the classes she needed.

After reading the story (read it only one time) to the class, invite one student from outside the room to return. Select a member of the class and ask that person to repeat the story to the person who had been in the hall. When that has been done, have the student who heard the story repeat it to a second person who has been in the hall. Repeat this until all five students who left the classroom have been told the story. Have the fifth listener repeat the story to the class. Then read the original story again.

Lead a discussion in which you and students work together to identify changes that occurred in the story as it was told and retold. Focus students’ attention on listening skills that could improve our retention of messages.

Listening for Information
This is a fun and short exercise that shows students how often they don’t hear or heed information in messages to them. It is based on an exercise used in the Pennsylvania State University’s Continuing Education program in 1975. Give each student a copy of the Test of Discernment. Ask them to follow the printed directions.

When all students have finished, ask why so many of them didn’t take in and act on the information conveyed in the first sentence of the directions. Discuss how this is analogous to not listening because we think we don’t need to listen to or understand some things in what others say to us. Encourage students to discuss ways to improve listening and to avoid prejudgments about which parts of messages we should attend to mindfully.

She Says/He Says
This activity gives students an experiential understanding of gendered communication cultures and the different listening styles they foster.

Match students in dyads, preferably one man and one woman in each pair. Tell students that they will be using two different styles of responding to “troubles talk,” which was discussed in the textbook. Give each student a copy of the handout titled Instrumental and Expressive Response Styles.

After students have completed the exercise, engage the entire class in a discussion of what they learned. Ask students which response style they preferred when they had the roommate problem. Which one felt more supportive and caring? Point out that members of the class differ in which response style they prefer and that neither communication style is absolutely superior. Next, ask students how comfortable they felt employing each style of response. Encourage them to become competent in both styles, regardless of their current preference, so that they can be effective in situations calling for each.

What’s That Again?
This activity helps students develop skill in listening to others and paraphrasing what others say.

Place students in triads. Instruct students to spend five minutes discussing one of the topics listed below or a topic that you generate. (Note: The topics should be controversial enough that students are likely to have differing opinions and experiences related to the topics.)

1. Affirmative action should be eliminated because it discriminates against qualified Caucasians.

2. Our school should fund gay and lesbian organizations on campus.

3. Mothers should stay home with children during the first few years of children’s lives.

4. Feminism is dead.

5. Most people on welfare prefer a handout to working for a living.

Instruct the triads to discuss the issue they or you select. During discussion each student should paraphrase the comments of the person who spoke before her or him prior to making a new comment.

When ten minutes have elapsed, engage the class in a discussion of listening. Begin by asking what they learned from practicing paraphrasing. Usually some students realize that they didn’t listen well enough to understand another person’s meaning. Ask for examples of how paraphrasing allowed individuals to clarify meaning.

If time allows, you may broaden analysis of this exercise to focus on other aspects of effective and ineffective listening. Ask students for examples of behaviors others in their group used that communicated interest, support, understanding, and so forth. They will usually identify posture, eye contact, minimal responses, and other verbal and nonverbal cues of attentiveness and involvement.

Learning to Listen
This exercise allows students to develop greater appreciation of ineffective and effective listening behaviors.

Organize students into four discussion groups. Inform groups they will have twenty minutes to develop a five-minute presentation to be given to the class. Assign two groups to develop presentations that portray effective listening behaviors and two to develop presentations that illustrate ineffective listening behaviors. Each presentation should involve at least two members of the group in a conversation. Another member of the group should be the Commentator, who points out ineffective and effective listening behaviors to the class. Encourage students to refer to the textbook to refresh their memory of effective and ineffective listening styles and specific communication behaviors associated with each.

Listening versus Hearing

This exercise will illustrate the difference between hearing and listening.

Ask for three volunteers. Have one person sit blindfolded in a chair facing the class. Tell the person sitting in the chair to protect a newspaper which will be placed on their lap.

Instruct the two other volunteers, who are the “stealers”, to quietly snatch the newspaper away from the person sitting in the chair. The person sitting in the chair must try to hear the stealers. If the person sitting in the chair hears the stealers’ footsteps, they need to say “Stop” and point in the direction they think the stealer is coming.

Have the stealers, one at a time, attempt to take the newspaper. Give them each three chances to try to steal the newspaper. 

Then, discuss how hearing is a skill as well as listening. Discuss how hearing is related to listening and the differences between the two concepts.

Listening Quotations

The purpose of this activity is to analyze how key concepts of listening are encapsulated in quotations and how these quotations various cultural assumptions.

To prepare for this activity, visit the web site of the International Listening Association (http://www.listen.org/pages/quotes.html).  On this site, they display hundreds of quotations about listening.  Choose 10 or 15 of your favorite quotations and prepare a handout, such as:

1. “Education is the ability to listen to almost anything without losing your temper or your self-confidence.”  (Robert Frost)

2. “History repeats itself because no one listens the first time.”  (From a Salada Orange Pekoe Tea Bag)

3. “Just being available and attentive is a great way to use listening as a management tool.  Some employees will come in, talk for twenty minutes, and leave having solved their problems entirely by themselves.” (Nicholas V. Luppa)

4. “You can’t fake listening.  It shows.” (Raquel Welch)

In class, put students into groups of 4-5.  Make a list of the key concepts from the class, such as hearing versus listening, obstacles to effective listening (internal and external), forms of non-listening, different types of listening, etc., and write these on the board (or a handout, an overhead, etc.).  Then, ask the students to identify which concepts of listening that each quotation illustrates.  Explain that if a quotation does not match up with a particular concept from the book, then have the students generate their own categories that encapsulate the key point(s) of the quotation.

After 10-15 minutes of students working in groups, have each group share with the class.  This activity can lead into a discussion about how quotations about listening communicate cultural assumptions and can be portrayed as a panacea.

Journal Items

Go to a place on campus where students gather and talk. Find a spot where you can unobtrusively observe and hear conversations between other students. Using the information in Chapter 6 of the textbook, record ineffective listening behaviors that you notice. Record effective listening behaviors that you notice. Analyze how the conversations you overheard were supported or impeded by listening styles and behaviors.

Responses will vary, but ineffective listening behaviors include pseudolistening, monopolizing, selective listening, literal listening, defensive listening, etc.).  Effective listening behaviors include being mindful, controlling obstacles, asking questions, suspending judgment, etc.)

Ask students to reflect on a time when they wished they would have really listened. Ask them how not listening effectively during that time affected their life. What did they learn from that experience? Why was it important to listen in that situation?

Responses will vary. Students may disclose different experiences and talk about how it affected their lives. They might also discuss why it was important to listen for information and/or support.

Interview a person who is in a career that you envision for yourself. Ask the professional to explain the importance of listening in her or his work. Ask the professional to identify the most common listening problems and obstacles in her or his interactions with others. In your Journal, summarize what your interviewee said and relate her or his observations to principles discussed in the textbook.

Responses will vary, but obstacles include message overload and complexity, noise, preoccupation, prejudgment, lack of effort, not recognizing diversity in listening styles, etc.  Common listening problems are also identified above in Journal Idea #1 in terms of ineffective listening behaviors.

Analyze your own listening effectiveness. Using the textbook to guide you, analyze your strengths and weaknesses in terms of the text’s guidelines for effective informational listening and effective relational listening. Identify two listening skills you would like to improve and describe how you plan to develop greater competence in each.

Responses will vary, but listening skills include being mindful, paraphrasing, suspending judgment, organizing information, using minimal encouragers, etc.

Make a list of phrases or quotations to which you are exposed that involve listening (visit http://www.listen.org/pages/quotes.html for ideas).  Analyze the cultural values and assumptions implicit in each phrase.

Responses will vary, but examples of phrases and implicit values and assumptions could include: “You can’t fake listening.  It shows.” (Raquel Welch; This quotation may be consistent with the cultural assumption that nonverbal features of interaction are more revealing that what we explicitly say.)  “Give the gift of listening” (http://www.listen.org/pages/quotes.html; This quotation views listening as something that is special and unique, and perhaps something that is not commonly done on an everyday basis).  

Panel Idea

Most campuses and campus communities include a number of organizations that train peer- counselors (e.g., rape crisis counseling, battered women shelters, academic counselors, etc.). Ask one of the organizations to send a representative to your class to facilitate a workshop on empathic listening skills. Someone with expertise in listening and in training others to listen can give your students a powerful introduction to effective listening techniques.

Media Resources

Web Sites

Name: Listening Quotations

Developer: International Listening Association

Brief Description: This site displays hundreds of quotations about listening.

URL: http://www.listen.org/pages/quotes.html

Name: Befrienders International Online
Developer: Befrienders International

Brief Description: This site features a comprehensive list of emotional help lines and also offers e-mail support for people who are currently considering suicide.

URL: http://www.befrienders.org/

Name: Listen To Your Co-Workers Article
Developer: CNN.com

Brief Description: News article about the importance of listening while in a work environment.

URL: http://www.cnn.com/2001/CAREER/corporateclass/01/25/listening/

Name: When Bad Things Happen to Workers
Developer: CNN.com

Brief Description: This article discusses the importance of giving support, rather than advice, when bad things (e.g., substance abuse, family deaths, etc.) happen to people at work.

URL: http://www.cnn.com/2001/CAREER/corporateclass/01/18/grief/index.html

Name: TIPS on the Hiring Process: Listening Skills
Developer: The Ashley Group, LTD.

Brief Description: Listening information, especially in a work environment, and follow-up quiz.  Be sure to click on navigation bar link for “Effective Listening Skills”

URL: http://www.ashleygrp.com/hiringtips/

Name: Listening Test
Developer: Joe Zubrick, University of Maine at Presque Isle

Brief Description: This web page is a listening test.

URL: http://maine.maine.edu/~zubrick/listest.html

Name: Guided Listening Activity
Developer: Management Centre Europe

Brief Description: This address provides a guided exercise and information on active listening.

URL: http://www.mce.be/wbt/feedback/comm.htm

Name: Listen Up! Enhancing Our Listening Skills

Developer: HealthQuest, Warren Shepell Consultants Corp.

Brief Description: Newsletter article that explains why we don’t listen, describes types of listeners, and provides very general information in improving listening skills.
URL: http://www.warrenshepell.com/articles/listenup.html

Name: Listening Skills for Managers
Developer: Management-resources

Brief Description: Stresses the importance of listening for managers. Discusses listening techniques, such as paraphrasing.

URL: http://www.management-resources.org/universal.php?c=12&a=52
Name: Business Listening
Developer: Business Listening.com

Brief Description: Offers ways for individuals to listen to others in business contexts.

URL: http://www.businesslistening.com/

Name: Listening Skills Evaluation
Developer: Steven & Catherine Martin

Brief Description: This website offers a short listening skills evaluation.

URL: http://www.positive-way.com/listening.htm

Film Ideas

Ordinary People dramatically illustrates people who don’t listen empathically to one another. Scenes between the parents of the child who died and between the mother and son who is living are particularly compelling examples of how ineffective listening harms relationships.

Jerry McGuire illustrates how people don’t always listen to each other. At the beginning of the movie when Tom Cruise’s character gets fired and he tries to call all of his clients. He tries to listen, but it is very difficult.

Please Teach Me English is a foreign film about an Australian woman who teaches English to some adult Korean speakers. The film showcases how these individuals have to listen to the teachers’ words in order to pronounce words effectively.

Print Resource

The Zen of Listening: Mindful Communication In The Age Of Distraction by Rebecca Z. Shafir.  How does the approach and guidelines for listening discussed in this book relate to those discussed in the textbook?

Handout: A Test of Discernment
Directions:  Please do exactly as instructed. Follow the instructions for each statement fully. Ask no questions and do not check to see what other students are doing. When you have finished, sit quietly and do not speak.

1.
Read all statements before doing anything else.

2.
Proceed carefully.

3.
Put your name in the upper right corner of this paper.

4.
Circle the word “name” in sentence 3.

5.
Underline your name in the right corner of this paper.

6.
Write your social security number beneath your name.

7.
Put an X in the lower left corner of this paper.

8.
On the reverse side of this paper, divide 1589 by 15.

9.
Write the answer to the problem in statement 8 here:

10.
Underline the answer you wrote above.

11.
Put an X through all even numbers on this page.

12.
Shut your eyes for two seconds, then read sentence 13.

13. Now that you have finished reading carefully, follow only the instruction in sentence 3.
Handout: Instrumental and Expressive Response Styles
Instructions: You and your partner will take turns being the person with the roommate problem described below.  When you are the responder, respond first by using instrumental or masculine talk.  Tell your partner what to do, how to solve the problem, etc.  Then have your partner tell the story again and this time use an expressive or feminine style of responding–empathize with your partner’s feelings and frustrations (show that you want to hear more and make it clear that you care how your partner is feeling).

You are having real troubles with your roommate.  The person is a hopeless slob and you like your room neat.  To make matters worse, your roommate is a night person and you are a morning person.  You have trouble sleeping with the lights on and music from the stereo, and you feel constrained not to make noise in the morning when our roommate is asleep.  The situation is really messing up your life.

Now, switch roles and repeat the instrumental and expressive styles of responding described above.

When you have finished all four versions of the interaction, discuss with your partner which response style you feel most comfortable using, which one you feel most comfortable having someone else use when you are talking, and which situations are better suited to each response style.
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